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INTRODUCTION

This is the thirty-eighth edition of the Articulation Handbook for British Columbia’s public post-
secondary institutions. It has been updated for 2023-2024 through the dedicated efforts of the
educators who participate in the working and steering committees. Articulation is a dynamic
process that will never be completed. It brings order to the Adult Basic Education program area
offered by the post-secondary system and facilitates the transfer of course work and credits
between participating institutions. The articulation process facilitates dialogue and sharing
among professionals, and it has effectively raised the status of this program area. The biggest
beneficiaries, however, are our students.

Articulation has been supported by development of curriculum resources in the various
disciplines that include:

» Computer Studies

» Education and Career Planning

» English

v First Peoples ABE

» Adult Literacy Fundamental Studies

» Science: Biology, Chemistry and Physics

» Mathematics

v Social Science: First Nations, Geography, History, Law and Psychology



HISTORY OF ADULT BASIC EDUCATION IN
BRITISH COLUMBIA'S PUBLIC POST-SECONDARY SYSTEM

Since the early 1960s, British Columbians have had a rich history of Adult Basic Education (ABE)
courses and programs. ABE provides access to courses and skills training ranging from basic
literacy through to provincial level and adult secondary school completion. ABE programs
support learners to achieve one or more of the following goals: high school graduation, further
education, employability skills, and life management skills. These courses are offered both in the
public post-secondary institutions and British Columbia (BC) school districts. In both systems,
ABE courses are offered in a variety of settings and with a variety of delivery methods.

In the school district system (K-12), adult graduation programs are offered through all 60 school
districts. The focus of these adult programs is graduation, but adults can also take courses in the
K-12 system to upgrade. Adult students have a choice of completing the reqular BC Certificate of
Graduation, or the BC Adult Graduation Diploma (BCAGD), which has the same foundational
course requirements but requires fewer electives.

In the PSE system, ABE programs are delivered by 18 post-secondary institutions, and include
programs focused on literacy, basic education or academic upgrading, employment
preparation, English as a Second Language and Adult Special Education. These programs
provide flexible learning opportunities for adult learners and are designed for the large number
of British Columbians in need of basic skills or language training to participate fully in society
and the economy. ABE programs in the PSE system are offered in a variety of formats ranging
from semester classes to self-paced individualized instruction, including distance (online)
education and community outreach with tutoring assistance. Programs are fully articulated,
allowing for course transferability around the province. Adult learners may choose to take
courses as prerequisites for other programs in the PSE or work toward their BCAGD.

The following chronology of events highlights the development of ABE in British Columbia’s
public post-secondary system.



HIGHLIGHTS OF THE HISTORY OF ADULT BASIC EDUCATION IN BRITISH
COLUMBIA'S PUBLIC POST-SECONDARY SYSTEM

1960 The federal government passed the Technical and Vocational Training Assistance Act,
enabling it to partner with the provinces to fund capital costs for vocational training facilities.
Many institutes of technology created through this Act were later converted to community
colleges.

1963 The provincial government amended The Public Schools Act and established “regional
colleges”.

1967 The federal government introduced the Adult Occupational Training Act to provide short-
term retraining for unemployed and underemployed workers. This program revealed that most
people in need of vocational training did not have the basic academic skills needed to participate
in vocational programs.

1973 The federal government funded 1) the Basic Training and Skills Development (BTSD) which
provided upgrading for students in grades K-12 and enabled them to gain the prerequisites for
vocational training, and 2) Basic Job Readiness Training (BJRT) programs to help adult learners,
who needed more than short-term training programs, gain literacy and life skills, job search
techniques and work experience leading to employment.

1976 A provincial discussion paper, Helping to Develop a Provincial Continuing and Community
Education Policy made recommendations to MEd on continuing and community education policy.

The Report of the Committee on Continuing and Community Education in BC highlighted ABE as a
“high priority special program”.

1977 The government passed the new comprehensive College and Institute Act.

1979 The inaugural meeting of the Adult Basic Education Association of British Columbia
(ABEABC) was held. The first of its kind in Canada, ABEABC was comprised of ABE and literacy
instructors and community members who wanted to help build the quality of programming
available in the province.

1982 The government report Ministerial Policy on the Provision of Adult Basic Education Programs
including English Language Training in the Public Education System of British Columbia stated that it
was the responsibility of the ministry to provide, to adult citizens and landed immigrants
residing in the province, reasonable access to high quality ABE programs.

It also noted that responsibility for the development, administration and delivery of ABE
programs resided with the colleges, the institutes and the public schools.

1983 The ABE articulation process was launched in British Columbia. The ABE Articulation
Development Committee produced a provincial framework and common terminology as a
foundation to the process by early 1985.

The ABE Articulation Steering Committee was established to oversee the implementation and
on-going process of articulation across the post-secondary system. The ABE Steering Committee
established working committees in each of the major discipline areas, with members from 18
colleges and the Open Learning Agency. The discipline working committees developed generic
outlines and a grid of equivalencies by subject and course for the participating institutions.



1986 Responsibility for education of all adults except those in secondary schools, the General
Education Development (GED®) challenge exam, and some adult English Language Training
programs, was transferred to the newly created Ministry of Advanced Education and Labour
Market Development (ALMD) from MEd.

The Ministry of Advanced Education and Job Training validated the articulation process by
producing the ABE Provincial Diploma to be awarded to any student completing the
requirements for secondary school graduation as laid out by the ABE framework.

1987 The ABE Framework and Diploma were presented to the provincial universities and British
Columbia Institute of Technology. These institutions recognized the Diploma as an official
credential for entry into university studies.

1988 ALMD Minister established the Provincial Literacy Advisory Committee (PLAC) to develop a
literacy strategy.

Tuition fees were abolished for adult learners who had not graduated and were enrolled in
MEd's ABE programs. This policy was one of the recommendations from the 1988 Report of the
Royal Commission on Education.

1991 Fundamental ABE became tuition free as a result of the recommendations in the Provincial
Literacy Advisory Committee’s 1989 Report.

The ABE Steering Committee implemented a review of the whole ABE Articulation process. This
culminated in a report presented to the Steering Committee in June 1992.

1992-1995

In 1992, The Rivers Report identified some difficulties in the delivery of ABE programs by MEd and
ALMD and that same year, The Faris Report offered recommendations for overcoming those
difficulties.

The 1993 Articulation Handbook included a revised statement on the purpose of articulation.

In 1994, The government established the MEd/ALMD Joint Committee on ABE to conduct a
review and make recommendations on: the two systems’ funding and fee structures; a common
credential; records management, transferability and certificate granting; articulation of ABE
courses; program quality, evaluation, and guidelines for good practice; and in addition, ensure
cooperation between the two ministries on issues related to ABE.

In 1995, a Ministry of Education/Ministry of Skills, Training and Labour Joint Committee on Adult
Basic Education made recommendations that included, among others, a common adult
graduation credential and an articulation process between school district adult programs and
the public post-secondary institutions.

1998 ABE became tuition-free in the PSE system and for online learners through LearnNowBC.

The ABE Transitions Project was set up between MEd and ALMD. The overall goal of the project
was to work towards a coordinated ABE system for BC by developing a more integrated, learner-
centred approach to ABE programming. Two of the specific objectives of the project were the
implementation of a common credential for adults and improved articulation of courses.

1999 The British Columbia Adult Graduation Diploma (BCAGD) - “The Adult Dogwood"- became
the common credential for ABE learners and would replace the old Adult Dogwood and the ABE
Provincial Diploma. This credential allowed adult learners to earn a graduation diploma with a
mix of appropriate courses from either or both systems - MEd/ALMD.
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2000 Amendments were made to the School Act, College and Institute Act, Institute of Technology
Act, and Open Learning Agency Act to accommodate the granting of the BCAGD. Amendments
were made to the School Act and the Independent School Act to recognize the credential as well.

New developments such as the Provincial “e-merge initiative” for ABE on-line delivery (2000), and
the introduction of block funding (ABE funding was rolled into the block funding model) in the
PSE system (2002) presented new challenges for ABE in the province.

2003 The Ministry gave public post-secondary institutions autonomy to charge tuition fees for
students taking ABE courses if they already had a high school diploma. However, fundamental
level ABE (literacy) programs and employment preparation programs were to remain tuition-
free.

2004 The Premier’s Advisory Panel on Literacy was created to assess the literacy challenges in
BC, highlight the most urgent needs and develop recommendations for a provincial literacy
strategy that will address those challenges.

2007 In response to the recommendations made by the Premier’s Advisory Panel on Literacy,
the provincial ministries encouraged the PSE and K-12 systems to work together to improve the
planning and coordination of ABE and community adult literacy programs in their respective
regions.

In September 2007, the Province announced that all students had access to tuition-free ABE in
the public post-secondary institutions beginning in January 2008.

2008 ABE courses in both the PSE and K-12 systems became tuition free for all learners,
regardless of their graduation status.

2015 Effective January 1, 2015, public post-secondary institutions had the option to reinstate
tuition fees for ABE, up to a maximum tuition cost of $1,600 per semester of full-time studies.

Effective May 1, 2015, school districts had the ability to charge graduated adults for academic
upgrading courses, but they could still access tuition-free foundational level courses.

2017 The Province announced the re-instatement of the tuition-free policy for domestic students
accessing ABE programs in the public post-secondary and secondary (K-12 school districts)
systems, effective September 1, 2017.




THE ABE ARTICULATION PROCESS
THE PURPOSE OF ARTICULATION

The purpose of ABE articulation is to ensure learners have access to quality courses, receive
appropriate credits and are able to transfer easily among publicly-funded colleges, universities
and institutes in British Columbia. Articulation also involves liaison with the school system’s ABE
programs to facilitate transfer of students back and forth between school district and college
ABE programs.

NOTE: The BC Council on Admissions and Transfer (BCCAT) works to further the aim of
transitions of adult learners.

For further information on the work and publications of BCCAT, visit the website:
http://www.bccat.bc.ca



http://www.bccat.bc.ca

THE GOALS OF ABE ARTICULATION

The goals of ABE articulation are:

]

]

]

to facilitate the transfer of students from one educational institution to another;

to facilitate entry of students into further education programs;

to lend credibility to the ABE Certificates/Diplomas for students seeking employment or
further education;

to provide a common terminology throughout the province for levels of achievement;
to provide for exchange of information;

to set and maintain learning outcomes which respect the autonomy of colleges and
institutes to create equivalent course content;

to set course requirements for diplomas and certificates;

to assist, through working committees, in the development of guidelines for the content of
courses identified for different levels of certification;

to provide a forum for the discussion of ABE issues;

to provide a common voice when addressing external bodies;

to encourage development and exchange of curriculum materials.



STEERING COMMITTEE TERMS OF REFERENCE

I. Representatives to the ABE Steering Committee

Appointment/Membership:

» The ABE Steering Committee Chairperson requests a representative and an alternate from
each institution through the Chief Executive Officer of the institution.

» A formal appointment is made by the institution and recorded by the Steering Committee
Chairperson.

» The desirable attributes in a representative should include:

» knowledge of field and programs in ABE
» knowledge about the institution’s development of ABE
» commitment to the articulation process.

» Appointment is for a two-year term that is renewable.

» A representative carries a single, institutional vote.

Role of a Representative:

As the prime contact person for ABE articulation within the college, between colleges and for
other related groups, committees or agencies in the field which may be affected by articulation,
the representative:

» attends Steering Committee meetings;

» brings institution’s concerns, plans and continuing progress in articulation work to the
Steering Committee;

» encourages and facilitates institutional participation in articulation working committees;

v facilitates articulation work in the college by:

» communicating with all parts and persons in ABE or relating to ABE,
» promoting the rationalization of ABE in the light of continuing articulation, and
» assisting in the update of college brochures, services, etc. regarding ABE articulation.
» maintains contact with the college’s member of BCCAT;
» provides regular reports to their college on articulation activity;
» prepares and submits an annual report to the Steering Committee on changes, progress
etc. in their institution that have occurred because of ABE articulation;
» advises their institute’s Administration in matters relating to articulation.

II. Chairperson of the Steering Committee

Role of the Chairperson:

The Chairperson of the ABE Steering Committee:
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prepares the agendas for meetings;

sends out a notice of a meeting and its agenda well in advance of each meeting;
orients new Working Committee Chairs;

submits recommendations and concerns with respect to the articulation process to the
BCCAT;

chairs meetings of the Steering Committee;

keeps informed of all articulation developments in relation to Working Committee
developments, local college developments, liaison with receiving institutions;
represents the ABE Articulation process when needed and as appropriate;

confers with Working Chairpersons on agendas for all meetings;

attends as many Working Committee meetings as possible as a non-voting member;
attends meetings of the Deans and Directors of Developmental Education;

deals with problems and inquiries regarding articulation that arise in the field;
liaises with the Ministry on information and problems related to articulation;

keeps the ABE articulation policy manual up to date.

11



WORKING COMMITTEE TERMS OF REFERENCE

I. Tasks of a Working Committee

A Working Committee:

]

k

reviews college course outlines at the respective levels;

comes to a consensus on learning outcomes derived from existing courses at each level of
the framework;

if appropriate, reviews related curriculum which may impact upon articulation, i.e.,
Ministry of Education;

articulates college courses with the described learning outcomes and produces a
provincial course transfer guide;

makes recommendations through the chairperson to the Steering Committee about such
things as curriculum development, course development;

understands that course articulation (Advanced & Provincial Levels) with the universities
and institutes is ultimately the responsibility of each college;

understands that the process of articulation is primarily one of the exchange of
information and setting of learning outcomes, and not one of prescription of length of
course, instructional methodology or materials;

establishes and maintains links with other articulation committees in the same discipline
whenever feasible on issues related to university transfer, career/ technical/ vocational
areas, K-12, and Continuing Education ABE.

II. Tasks of a Chairperson

A. Procedure

A Working Committee Chairperson:

]

]

]

is elected from within the Working Committee;

serves a two-year (renewable) term;

becomes a member of the Steering Committee and the Executive of the Steering
Committee;

calls annual meetings in the Lower Mainland at least two months prior to the annual
Steering Committee meeting;

discusses a proposed agenda with the Steering Committee chairperson prior to mail-out;
sends a copy of an agenda one month in advance of the meeting to the Working
Committee members, the Steering Committees, the Ministry, and to all College principals;
encourages every college and institution to send or designate a representative who will act
as a spokesperson for the institution;

writes an annual report which includes a goal statement, a list of generic topics, a course
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transfer guide, and the recommendations of the Working Committee to the Steering
Committee that may include any curriculum proposals;

v brings the annual report for distribution and presentation to the annual meeting of the
ABE Steering Committee;

» reports in person to the Steering Committee;

» provides updated material to the Ministry for the Articulation Handbook (transfer guide,
committee lists, course changes, etc.).

B. Responsibilities

A Working Committee Chairperson:

» represents an institution;

» orients new members of the Working Committee;

» notifies Steering Committee members when colleges are not represented on Working
Committees;

» ensures there is a recorder for the Working Committee to summarize the results of the
meetings, including items for action;

» seeks the advice of the System Liaison Person, BCCAT, or the Ministry as and when
appropriate, and invites such non-voting representatives to a meeting when necessary;

» keeps updated course outlines at all levels for each college;

» ensures the Working Committee stays on task.

List of Working Committees
Currently, there are eight working committees. They are:

» Computer Studies

» Education and Career Planning

» English

» Adult Literacy Fundamental Level
» Mathematics

» Science

» Social Science

v First Peoples ABE
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ARTICULATION TASK CHECKLIST

The following checklist is provided to facilitate effective ABE articulation within and between
post-secondary education institutions.

1. Within the ABE Division

Within the ABE division or department in the institution, there should be a plan for general
information sessions, including:

» regular subject area meetings, particularly after representatives return from Working
Committee meetings;

» prompt and efficient distribution of reports from the Working Committee and Steering
Committee minutes and reports;

» change of terminology on certificates, transcripts, calendars, application forms, and other
documents;

» development of a new ABE brochure to use in orientation meetings internally and
externally;

» submission of course, program, or procedural changes to the respective college
committees, i.e. Program Advisory Committee, Standards and Admissions Committee, etc.

2. Regarding Students

» Provide orientation for:

» ABE students already enrolled in ABE;
» potential ABE students currently enrolled in other programs.

3. Within the Rest of the Institution

» Provide information on an on-going basis to:

» Coordinators or heads of other departments;
» Dean or Vice-president of Instruction;

» Counsellors/Advisors;

» Registrar/Admissions;

v Financial Aid Officer.

4. Planning and Tracking for the BCAGD

» Appropriate departments of the institution should plan to:

14



identify a list of required and elective courses at this level;

establish a procedure for dealing with electives;

ensure that students are well-advised or counseled in their course selection;
establish a procedure for applying for the Diploma (an application form, college
transfer credit policy, application of 100 or higher level courses);

approve student applications (coordinator, committee, registrar);

establish a procedure for tracking diploma recipients.

5. Community

» Provide information on an on-going basis to:

k

Relevant BC Government Ministries;
school districts;

aboriginal band administration officers;
other funding agencies.

15



ABE PROGRAM FRAMEWORK

ABE
FUNDAMENTAL
LEVEL

Y

ABE
INTERMEDIATE LEVEL

ABE
ADVANCED
LEVEL

Y

ABE
PROVINCIAL
LEVEL

-
y

» Mathematics
» English

INSTITUTIONAL CERTIFICATES*

» Mathematics
» English

and two of the following:
Science

Social Science

Education and Career Planning
Computer Studies

v v v w

INSTITUTIONAL CERTIFICATES*

» Mathematics
» English
» aScience or Computer Studies
plus one other option from List 1 (below)

INSTITUTIONAL CERTIFICATES*

Requirements:

» A Mathematics at the Advanced Level or higher

» Provincial Level English with aliterature component or
with a technical and professional English component,
and
EITHER

+ Three additional courses at the Provincial Level or higher
(see List 2 below)
OR

» Advanced Social Sciences and two Provincial Level courses or
higher (see List 2 below)

BC ADULT GRADUATION DIPLOMA**

List 1: Options may be chosen from social sciences, another science, trades training at the occupational level, a language,
accounting, education and career planning, etc., at the advanced level or higher.

List 2: Courses may be chosen from academic subjects at the Provincial level or higher in the areas of science, languages,
humanities, social sciences, mathematics, and computer science or studies. Courses for credit may also be chosen from other
subjects at the Provincial level or higher such as education and career planning, trades training at the specialty level, business
administration, visual, graphic and performing arts. (Specific lists ofoptions will be available at individual colleges & institutions.)

* Each certificate and diploma is independent and not prerequisite for another.

** As of Sept. 1, 2000, the ABE Provincial Diploma was no longer granted. The BC Adult Graduation Diploma (“The Adult
Dogwood”) was effective Sept. 1, 1999. See the next pages for more information.
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THE BC ADULT GRADUATION DIPLOMA: "THE ADULT DOGWOOD"

An adult high school diploma is the British Columbia Adult Graduation Diploma (BCAGD), also
known as the “Adult Dogwood.” It is for adult learners (18 years of age and older) who want to
take courses in order to complete high school and obtain their adult high school diploma.
Courses can be taken at school district continuing education centres and/or at one of the public
post-secondary institutions that delivers Adult Education programs across the province.
Requirements for the British Columbia Adult Graduation Diploma (Adult Dogwood):

BC POST-SECONDARY SYSTEM BC SECONDARY SCHOOL SYSTEM

Qualifying Courses Qualifying Courses

A Provincial Level English or higher OR English Studies or English First Peoples 12 4 credits
An Advanced or Provincial Level or OR A Mathematics 11 or 12 4 credits
higher Mathematics*

Three additional courses at the OR Three Grade 12 12 credits
Provincial Level or higher Ministry-authorized Courses (4 credits each)

or or

Advanced Social Sciences and two Social Studies 11 (4 credits) and two Grade 12 12 credits
Provincial level courses or higher Ministry-authorized Courses (4 credits each)

Total: 5 courses Total: 20 credits

* A student is able to take and obtain credit towards the BCAGD for both Advanced level and
Provincial level (or higher) Mathematics. In the latter case, Mathematics would be one of the
electives.

Notes:

» To be eligible for the BC Adult Graduation Diploma (BCAGD), a person must be 18 years or
older.

» Courses and credits can be counted from either or both the public secondary and post-
secondary systems

» Of the five courses required for the Adult Dogwood, at least three must be completed after
the adult student has entered the Adult Graduation Program, either through enrolment
(instruction) or Prior Learning Assessment. This means that students can receive credit
toward the Adult Dogwood for no more than two qualifying courses completed while in
the B.C. (school-aged) Graduation Program. You cannot receive an Adult Dogwood using
only courses completed prior to enrolling in the Adult Graduation Program.

» Adult learners are not required to complete the Graduation Numeracy or Literacy
Assessments to graduate with the Adult Dogwood. At the same time, adult learners should
be aware that some post-secondary institutions may require that students write
assessments/examinations for admission purposes.

» Accounting 11 or a college course equivalent to Accounting 11 can be used for the
Mathematics 11 credit for the BCAGD.

17



THE BC ADULT GRADUATION DIPLOMA: QUESTIONS AND ANSWERS

What is the name of the adult credential?

The official name of the adult credential is the British Columbia Adult Graduation Diploma,
but it is also known informally as the “Adult Dogwood.”

What about the regular Dogwood Diploma?

Adults may choose to do the regular Dogwood Diploma through the Ministry of Education
(MEd). All articulated post-secondary ABE courses can be used for credit towards either the
reqular or Adult Dogwood.

What about the GED®?

The GED® (General Educational Development) certificate is not the same as the Adult
Dogwood diploma. The Ministry of Education discontinued the GED® program at the end
of 2014.

When was the BC Adult Graduation Diploma (BCAGD) implemented?

The BCAGD was implemented on September 1, 1999.
Who will issue the BC Adult Graduation Diploma?

Post-secondary institutions will request the diplomas from AEST (at
AEST.PostSecondaryProgsBr @gov.bc.ca) and issue them from the registrar’s office. The
BCAGD is a joint AEST/MEd document signed by both ministers. Students may take their
post-secondary course(s) back to the school district and apply for their diploma through
the school district and MEd.

Who will issue the transcripts for the diploma?

The institution issuing the diploma takes responsibility for the student and identifies which
courses have been used to qualify for the diploma, both internal and transfer courses.

Students combining courses from the two systems for the diploma will need to include all
relevant transcripts in situations where they need to verify their courses and grades.

Does a student have to take at least 3 of the courses used towards the Adult Dogwood as
an adult?

Yes, 3 courses should have been completed after turning 18 years old. A student may use
Prior Learning Assessment (where available) as an adult to get credit for up to 3 courses
used towards the diploma.

What if a student is missing one or two courses from his/her high school graduation?

If the student is school aged, they are still able to complete the graduation program.

18



If the student has turned 18, they can choose to finish the graduation program for a
regular Dogwood or switch over to the adult graduation program for an Adult Dogwood.

Does a student have to take a minimum number of courses used towards the Adult
Dogwood from the institution granting the Adult Dogwood?

Yes, at least one course from the institution granting the diploma. The other eligible
courses may be brought from another institution(s) or school district.

Can a student use courses taken a long time ago for credit towards the Adult Dogwood?

Yes, as long as they were Ministry-authorized courses at the time, and they have
completed three courses as an adult.

What courses are eligible? Can Communications 12 be used as the Language Arts 12? Can
Accounting 11 be used for the Mathematics 11?

All courses must be ministry-authorized Ministry of Education or Advanced Ed, but only
certain courses are eligible to satisfy the Language Arts requirements and the Math
requirements.

Yes, Communications 12 can count towards the Language Arts 12 requirement, but so can
English 12, English First Peoples and any of the French versions of these courses. With
Math, the same idea as there are several courses that can satisfy the Math requirement,

(i.e. Apprenticeship and Workplace, Foundations, Pre-Calc, Accounting) but it is incumbent
upon the student to ensure they take the appropriate Math or English course if they are
planning to take post-secondary studies as most programs have specific course
requirements for entrance.

Please note that Communications 12 was discontinued in the 2018/19 school year.

What is meant by “Three additional courses at the Provincial Level or higher”?

The Provincial level means that the course has to be articulated as an ABE Provincial Level
course and be listed on a transfer grid in the ABE Articulation Handbook (either this
Handbook or a previous one). A higher level course means that the course is a university
transfer course and listed on the BCCAT website.

For non-academic courses, refer to List 2 on the Framework. For the trades and other
programs, courses can be used if there is a written agreement with the school, or if the
course is listed in the college’s calendar and is used towards a credential for a certificate,
diploma or degree.

Do the three additional Post Secondary courses at the Provincial Level or higher have to be
from different subject areas?

No they could all be from the same subject area.
Where can I find out more information about course requirements and graduation
requirements?
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Ministry of Advanced Education and Skills Training:

This Articulation Handbook is the AEST authorized guide to ABE course information and
graduation requirements. Eligible courses include any advanced Mathematics or higher,
any provincial English or higher, and any provincial level courses or higher. Higher than
provincial level courses may or may not be accepted for university transfer if they have
also been used towards the BCAGD. Students using the Articulation Handbook need to
check with the receiving department/institution.

Ministry of Education:

The main MEd website for the Adult Graduation Program is
https://www?2.gov.bc.ca/gov/content/education-training/adult-education/graduate-high-
school/bc-adult-graduation-diploma-program

The graduation requirements are also included in the Handbook of Procedures (Chapter 3)

http://www.bced.qov.bc.ca/exams/handbook/

The MEd has determined that all ABE courses from British Columbia’s public post-
secondary institutions will be recognized for credit toward completion of the BCAGD.

All Ministry-authorized courses from Ministry of Education, at the Grade 12 level, plus
Social Studies 11, can meet the requirements for the Adult Graduation Diploma. For a
listing of all courses, please see the Course Registry at:
http://www.bced.gov.bc.ca/datacollections/course_registry web_search/search-

home.en.php
New curriculum website: https://curriculum.gov.bc.ca/

For the BC Post-Secondary System Qualifying Courses, what courses (other than the
academic ones) are eligible from List 2?

For the trades and other programs, courses can be used if there is a written agreement
with the school, if the course is listed in the college’s calendar and is used towards a
credential for a certificate, diploma or degree.

What English course can be used as the BC Post-Secondary Provincial Level English?

As long as the English course has been articulated as a Provincial level English course by
the ABE English Working Group and is on the ABE English transfer grid, then it can be
used.

What math course can be used as the BC Post-Secondary math towards the Adult
Dogwood?

As long as the math course has been articulated as an Advanced level math course, or
higher, by the ABE Mathematics Working Group and is on the ABE Mathematics transfer
grid, then it can be used.
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The tables below indicate which ABE post-secondary courses have been deemed equivalent (80%
match of prescribed learning outcomes) to the MEd courses and which ones are external (MEd
authorized for credit towards a graduation diploma). MEd course equivalency policies are
outlined at the beginning of chapter 2 of the Handbook of Procedures:
http://www.bced.gov.bc.ca/exams/handbook/

ABE Post-Secondary Courses Authorized as Equivalent to Ministry of Education

Courses
MED ABE POST- MED CREDITS MEETS
COURSE SECONDARY EQUIVALENT FOUNDATION
CODE COURSE TITLE COURSE STUDIES
MATHEMATICS
UABEF11 ABE Advanced Foundations of Foundations 11 4 Mathematics
Mathematics (11)
UABEM11 ABE Advanced Algebraic Mathematics | Pre-Calculus 11 4 Mathematics
(11)
UABEM12 ABE Provincial Algebra and Pre-Calculus 12 4 Mathematics
Trigonometry Mathematics (12)
UABEL12 ABE Provincial Calculus (12) Calculus 12 4 Mathematics
SCIENCE
UABEB11 ABE Advanced Biology (11) Biology 11 4 Science
UABEB12 ABE Provincial Biology (12) Biology 12 4 Science
UABEH11 ABE Advanced Chemistry (11) Chemistry 11 4 Science
UABEH12 ABE Provincial Chemistry (12) Chemistry 12 4 Science
EDUCATION AND CAREER PLANNING
UABER12 ABE Provincial Education and Career Planning 12 4 Planning 10
Planning (12) Career Ed 12
(2017)
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ABE courses at the “advanced level or higher” taken in the post-secondary system count for
external credit and can be used for the math credit in the BCAGD.

External ABE Post-Secondary Courses Authorized for Ministry of Education Credit

MED ABE POST- MEETS CREDITS CREDIT
COURSE SECONDARY FOUNDATION RESTRICTIONS
CODE COURSE TITLE STUDIES BY CODE
UABEA 11 ABE Advanced Accounting (11) Applied Skills 4
UABEC 11 ABE Advanced Computer Studies (11)] Applied Skills 4
UABEC 12 ABE Provincial Computer Studies (12)| Applied Skills 4
UABEE 11 ABE Advanced English (11) English Language 4 EN 11
Arts 11
UABEE 12 ABE Provincial English (12) English Language 4 EN 12
Arts 12
UABET11 ABE Advanced Business/Technical Mathematics 4

Mathematics (11)

UABED11 ABE Advanced Developmental Mathematics 4

Mathematics (11)
UABEP 11 ABE Advanced Physics (11) Science 4 PH 11
UABEP 12 ABE Provincial Physics (12) Science 4 PH 12
UABEG 11 ABE Advanced General and Applied | Science 4

Science (11)
UABES 11 ABE Advanced Social Studies (11) Social Studies 4 SS 11
UABES 12 ABE Provincial Social Studies (12) 4

N.B.: A Ministry of Education (MEd) approved External course is a MEd-authorized course. These
courses are of equivalent or higher standard to other MEd-authorized senior secondary courses,
but the learning outcomes differ.
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RECOGNITION OF THE BC ADULT GRADUATION DIPLOMA

The British Columbia Adult Graduation Diploma (BCAGD) is recognized by colleges, institutes,
and universities in the British Columbia public post-secondary system. For further details, please
refer to the most recent edition of each institution’s Academic Calendar.
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TRANSFER GUIDES

Use the course search at the link below to find equivalencies amongst ABE programs in BC from
2020 onward:

https://www.bctransferquide.ca/transfer-options/adult-basic-education/

For earlier years, please access the ABE Articulation Handbook archivea;

https://www.bctransferguide.ca/transfer-options/adult-basic-education/past-abe-quides/
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ADULT LITERACY FUNDAMENTAL LEVEL (ALF)
Goal Statement

Adult Basic Education at the Adult Literacy Fundamental (ALF) level is designed to provide
reading, writing (ALFE), and mathematics skills (ALFM) along with associated skills and strategies
for communication and learning. Both English and math have six designated levels that

range, in English, from non-reading and -writing to readiness for the Intermediate ABE level
and, in mathematics, from pre-numeracy to readiness for the Intermediate ABE level.

Areas defined within ALF are: English (Reading and Writing), Mathematics, and Skills and
Strategies for Learning. Recommended computer skills are included within these areas. While
Social Studies and Science are not delineated as discrete content areas, an integrated approach
will incorporate such content. An integrated approach also assists learners to acquire a

better understanding of themselves, their communities and their participation in Canadian
society by using real-life materials, activities and experiences in their studies, which students
then can apply in their daily lives. Desired results include improved self-confidence, self-reliance
and self-evaluation. Students’ personal literacy goals should be reflected in the design of any ALF
program. The topics listed with each skill are neither exhaustive nor exclusive.

Prerequisites
Ability to speak and understand English.
Outcomes

Learning outcomes for Adult Literacy Fundamental English and Math are illustrated in the
following tables.
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ADULT LITERACY FUNDAMENTAL ENGLISH READING OUTCOMES

Level 1 - Reading

Learning Outcome
Students will be able to . . .

1. read a 1-page simple form
with assistance

2. read 5-7 sentence, life
experience stories
independently

Level 2 - Reading

Learning Outcome
Students will be able to . . .

1. read and follow directions
written in simple sentences
using 2 formats (e.g.
geographical, practical)

2. read 5-7 sentence
paragraphs containing familiar
topics and vocabulary, and
supported with visual clues (e.g.
illustrations)

Skills (Cumulative)
In achieving this broader outcome,

Sample Practice Tasks
Students can develop/practice the skills

students will demonstrate that they = needed to achieve this outcome by . . .
canalso. ..

]

Skills (Cumulative)
In achieving this broader outcome,

read common symbols (e.g. &, |

$, #) b

read 50-75 common sight b

words

read the alphabet, upper and b
lower case

read 50-75 personal sight words

articulate short and long vowel | ¢
sounds, simple consonant ,
blends (e.g. CVC, CVC + e, CVV()

completing simple forms
identifying common abbreviations

answering literal questions about a
life experience story

describing and dictating the
sequence of events in a life
experience story

identifying words from a list
identifying words in familiar text

+ exchanging ideas and viewpoints

to build shared understanding and
extend thinking

Sample Practice Tasks
Students can develop/practice the skills

students will demonstrate that they = needed to achieve this outcome by . . .
canalso. ..

identify parts of speech and end| +
punctuation in simple

sentences

read 200-300 sight words b
employ pre-reading skills to
enhance understanding (e.g. b
KWL, prediction)

use context clues to find b
meaning

use phonics to decode words b
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physically demonstrating activities
required by directions (e.g. on a
map, in a simple recipe)

answering literal and inferential
questions about a familiar topic

getting basic information from
short, simple notes or letters

stating or writing opinions about a
familiar topic

identifying characters, main ideas,
events in a story



Level 3 - Reading

Learning Outcome Students Skills (Cumulative) In achieving
this broader outcome, students will
demonstrate that they can also . . .

will be able to. ..

1. read 3-paragraph passages ¢ identify main idea, details,
characters, and sequence in
short passages and paragraphs

identify and read synonyms,
antonyms, and homonyms

use structural analysis (e.g.
roots, affixes, syllabication,
stress, compound words,
contractions) to decode
vocabulary

use pre-reading and reflection
strategies to self-evaluate

of familiar genres (e.qg.
descriptive and narrative)
including unfamiliar vocabulary | ,

2.read 7-10 sentence
paragraphs on unfamiliar topics
including familiar or common
vocabulary
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]

Sample Practice Tasks Students can
develop/practice the skills needed to
achieve this outcome by . . .

summarizing short passages

answering comprehension
questions based on text

using dictionary and thesaurus to
find meaning

surveying text (titles, pictures, font
size, underlined/bold/italic text)

noting words that are repeated

reading the first and last sentences
of the passage

describing what was easy/ difficult
about a reading passage.

identifying difficult passages or
words

re-stating difficult sentences or
passages in own words.

re-reading text to answer
questions.

reading and following a more
complicated recipe; answer
questions about it; share with
family



Level 4 - Reading

Learning Outcome
Students will be able to. ..

1. read 3-5 paragraph passages of

familiar genres (e.g. concrete,
factual) including abstract,
specialised vocabulary

2. read 3-paragraph passages of
unfamiliar topic and genres (e.g.

argument, opinion, inference
including familiar vocabulary)

Skills (Cumulative)

In achieving this broader outcome,
students will demonstrate that they

canalso. ..

b

read 3-5 paragraph passages of

familiar genres (e.g. concrete,
factual) including abstract,
specialised vocabulary

read 3-paragraph passages of

unfamiliar topic and genres (e.g.

argument, opinion, inference)
including familiar vocabulary

differentiate between fact and

Sample Practice Tasks
Students can develop/practice the
skills needed to achieve this
outcome by . . .

b

]

responding to formal letters,
brochures, newsletters

responding to factual and
fictional stories

responding to articles in the
newspaper or online news
(e.g. letters to the Editor)

+ completing surveys or polls

(online or paper-based) to

opinion state and rate likes, dislikes,
¢ differentiate between likes, dis/agreement, preferences
dislikes, and preferences » locating information using

+ demonstrate strategies for
learning and remembering

appropriate strategies (e.g.
table of contents, glossary,

words headings, guiding words,
» use peer feedback and self- menu)
monitoring strategies to + developing an awareness of

the protocols and ownership
associated with First Peoples
texts

evaluate meanings and findings
¥ draw inferences and conclusions

¢ understand how quotation
marks, semicolons, parentheses,
and dashes affect meaning
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Level 5 - Reading

Learning Outcome
Students will be able to. ..

1. read 5+ paragraph texts or
short stories including

figurative language and a full
range of sentence structures

2. read 3-5 paragraph non-
fiction texts including unfamiliar
topic and vocabulary

Level 6 - Reading

Learning Outcome
Students will be able to. ..

1. read and discuss: non-fiction,
7+ paragraph texts (e.qg. articles,
chapters, webpages, transcripts)
including abstract, conceptual or
specialised vocabulary

2. read and discuss: 7+
paragraph short stories; poems;
songs (e.g. those including
figurative language and implicit
meaning)

Skills (Cumulative)
In achieving this broader outcome,

Sample Practice Tasks
Students can develop/practice the skills

students will demonstrate that they needed to achieve this outcome by . . .

canalso . ..

b recognize different purposes b
for reading

r detect tone, story and direct k
characterization

i use self-monitoring techniques | ¢
to assess comprehension

b recognize cause and effect,
comparison and contrast, bias | ¥
and objectivity

Skills (Cumulative)
In achieving this broader outcome,

writing alternative endings to short
stories

writing a logical prequel to a story -
imaging what came before.

writing own comprehension
questions to demonstrate
understanding

describing a character in own
words

using a checklist to identify
strategies used before, during and
after reading

completing matching activities that
link cause to effect, compare to
contrast

Sample Practice Tasks
Students can develop/practice the skills

students will demonstrate that they = needed to achieve this outcome by . . .

canalso.. . .

b separate relevant from non-
relevant details

¢ identify purpose, logic, validity

¢ identify point of view, plot, main
events, indirect characterization

» use form and structure to
inform understanding (e.g.
rhymes, stanzas, haikus,
limericks)

¢ identify themes in poems,
songs, fictional stories

29

v critically discussing and
responding to a variety of texts,
genres and media

» arguing for or against ideas in
written or oral assignments

¥ composing own lyrics, poems,
creative work on an identified
theme



ADULT LITERACY FUNDAMENTAL ENGLISH WRITING OUTCOMES

Level 1 - Writing

Learning Outcome
Students will be able to ...

1. fill in one-page simple forms
with assistance

2. write five sentences of three to

four words, independently

Level 2 - Writing

Learning Outcome
Students will be able to ...

1. write five complete simple
sentences

2. write two messages of one
to three sentences (to a
familiar audience)

Skills (Cumulative) Sample Practice Tasks

In achieving this broader outcome, Students can develop/practice the skills
students will demonstrate that they needed to achieve this outcome by . . .
canalso. ..

print the alphabet (upper-and @ » completing sentences by adding in

lower-case letters) subject or verb

print or write own name, b copying short sentences

address and phone number ¥ giving sentence answers to

use capital letters on proper questions with the answers using
nouns words and phrases in the question
use capital letters for ¢ dictating and copying experience
beginning a sentence stories

print or write CVC (consonant-
verb-consonant) words and 50-
75 sight words (words that
students memorize and know
by sight rather than sounding
them out)

recognize and use end
punctuation (i.e. period,
qguestion mark, exclamation
mark)

Skills (Cumulative) Sample Practice Tasks

In achieving this broader outcome, ' Students can develop/practice the skills
students will demonstrate that they needed to achieve this outcome by . . .
canalso. ..

participate in brainstorming to | » writing sentences to answer who,

generate ideas for writing what, when, where, why questions
use assigned vocabulary in k writing phone messages, directions,
sentence writing emails, requests

use end punctuation ¥ writing an opinion about a familiar
use capitals for proper nouns topic

write 75-100 sight words ¥ writing an experience story of two to

three sentences

write CVC words

write CVC words that end in
silent e
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Level 3 - Writing

Learning Outcome
Students will be able to ...

1. write five to seven
complete simple and
compound sentences

2. write informal
correspondence (i.e. personal
letter, email) to a familiar
audience

Skills (Cumulative)
In achieving this broader outcome,

b

]

generate, organize and write
ideas (i.e. use the writing
process)

use assigned vocabulary in
sentence writing

apply dictionary or thesaurus
skills to develop new
vocabulary

use end punctuation (period,
exclamation point, question
mark)

use common coordinators (i.e.
comma + and, or, but)

identify subject and verb in
sentences

use compound words,
contractions, possessives, and
plurals

use appropriate, simple verb
tenses

write 100-150 sight words

apply appropriate affixes to
modify familiar root words
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Sample Practice Tasks

Students can develop/practice the skills
students will demonstrate that they needed to achieve this outcome by . . .
canalso. ..

]

writing sentences expressing opinions
on news events

doing a paired writing exercise where
students have an informal
conversation on paper—no talking
allowed

writing letters to family member,
child’s teacher, friend

writing an email to instructor



Level 4 - Writing

Learning Outcome
Students will be able to ...

1. write paragraphs of five to
eight sentences using familiar
forms (i.e. narrative, process,
descriptive, opinion)

2. write formal correspondence
to a specified audience

Skills (Cumulative)
In achieving this broader outcome,

Sample Practice Tasks
Students can develop/practice the

students will demonstrate that they can = skills needed to achieve this outcome
also. ..

b

use paragraph structure: topic
sentence, supporting details,
conclusion, and transitional
words and phrases

+ use paragraph format: title line,

blank line, indentation, connected
sentences, clear margins

demonstrate logical sequencing of
sentences

write complex sentences using
common subordinating
conjunctions

write compound sentences using
commas and FANBOYS

recognize and correct fragments
and run-on sentences

use consistent verb tenses

use common regular and irregular
past tense verbs

use subject/verb agreement

use standard pronoun reference
and agreement

edit written work

spell common sight words and
homonyms

use MLA format for headings,
titles, and margins
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by...

» writing a how-to paragraph (i.e.
repairs, recipe)

¥ going outside for a walk and
writing a paragraph describing
the surroundings

¥ writing an opinion paragraph
about a local issue after
watching a news clip, reading an
article about it, and discussing
the issue

b writing cover letters, emails,
online applications

¢ using editing rubrics



Level 5 - Writing

Learning Outcome
Students will be able to ...

1. write 8 - 10 sentence
paragraphs using abstract
forms (i.e. expository,
summary, narrative, opinion)

2. compose response writings
that express personal feelings
on an assigned topic including
a rationale

Level 6 - Writing

Learning Outcome
Students will be able to ...

1. write 8-10 sentence
paragraphs using abstract and
academic forms (i.e., persuasive
argument, formal summary,
cause and effect, compare or
contrast, advantages or
disadvantages)

2. compose self-reflective
writings that describe learning
experiences

Skills (Cumulative) Sample Practice Tasks

In achieving this broader outcome, = Students can develop/practice the skills
students will demonstrate that they = needed to achieve this outcome by . . .
canalso. ..

b recognize and use synonyms, F summarizing a short reading
antonyms, and homonyms passage

¢ identify topic and main ideas r searching the local news outlets for
after readings and discussions community issues and writing an

» apply spelling rules and argument paragraph that is a call to
strategies action

b use quotation marks,
semicolons, and parentheses

b use conjunctive adverbs

¢+ respond to selected material » producing reflective journals,
after reading, viewing, or poems, PowerPoint presentations,
listening by explanation of posters, blog posts, social media
one's personal viewpoint entries

F writing a response paragraph after
watching a movie

Skills (Cumulative) Sample Practice Tasks

In achieving this broader outcome, @ Students can develop/practice the skills
students will demonstrate that they = needed to achieve this outcome by ...
can also ...

v differentiate between subject | » reading the student services
and object pronouns webpages for the institution and
summarizing one service (can later
be linked to oral presentations)

b summarizing an article

+ respond to self-identified b writing reflective journals, poems,
learning experiences, concerns,,  PowerPoint presentations,
and/or successes by using posters, blog posts, social media
critical and future-oriented entries
thinking » writing learner statements at the

¥ write concise, purposeful end of the semester to reflect on
explanations their learning process and

» choose appropriate written acquired/application of skills

register (i.e., colloquial or
formal writing)
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ADULT LITERACY FUNDAMENTAL ENGLISH (ALFE) LEARNER PROFILES

It is expected that instructors will infuse Indigenous ways of knowing and world views into their
course syllabi and will inclde acknowledgement of the traditional and unceded territory on
which they work. Instructors are encouraged to refer to Pulling Together: A guide for
Indigenization of post-secondary institutions available through OpenTextBC: https://opentextbc.ca/
indigenizationfoundations/front-matter/foundations-guide-overview/

Level

Oral
Communication

Critical Thinking

Social
Responsibility

Personal and
Cultural Identity

Time and Work
Management

ALFE: 1-2
(Canadian Language Benchmarks 6: Listening & Speaking)
(K-12, Core Competencies: 1)

When provided with support in a safe environment, learners at this levelcan participate
in group discussions and respond in a meaningful way when classmates and
instructors communicate with them.

Learners at this level can work with concrete materials and actions. They can indicate
their preferences.

With some support, learners at this level can interact with classmates and instructors
and be part of a group.

Learners at this level are aware of themselves as different from others. With some
help, they can identify some of their attributes.

Learners at this level will be able to work with help and independently for short periods
of time on assigned tasks. They can organize work for ready access.
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Oral
Communication

Critical Thinking

Social
Responsibility

Personal and
Cultural Identity

Time and Work
Management

ALFE: 3-4
(CLB 7: Listening & Speaking)
(K-12, Core Competencies: 2)

When provided with direct support in a familiar situation, learners at this level can
communicate with others in the classroom by sharing basic information about topics
important to them (and listening to others do the same), planning and completing
activities with others, and answering simple direct questions about themselves and
their experiences.

Learners at this level can make simple judgments using some evidence. They can
question, predict, and gather information using sensory input. They can have a
purpose in mind when they explore and use what they learn. They can demonstrate or
explain something about their thinking. They can help develop and use simple criteria
(e.g., related to assessing their own writing).

In familiar and structured settings, learners at this level can interact with others in the
classroom with respect, cooperation, inclusion, and kindness, including participation in
classroom and group activities. They can respectfully share their own feelings and
listen to others' views. They can identify when a situation is unfair to themselves or
others. They can do some problem-solving themselves, but they also know when to ask
for help. They do their share in the classroom and can identify when someone else
needs help.

Learners at this level are aware of and can identify their own individual characteristics
and interests. They can describe their family, home, and/or community (people and/or
place).

Learners at this level will be able to work independently for longer periods of time,
even with some distraction in the classroom. They can move on to other tasks while
waiting for help. They can organize work for ready access.
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Oral
Communication

Critical Thinking

Social
Responsibility

Personal and
Cultural Identity

Time and Work
Management

ALFE: 5-6
(CLB 8: Listening & Speaking)
(K-12, Core Competencies: 3)

In familiar situations, with some support or guidance, learners at this level can
understand and share basic information about topics that are important to them by
participating in different types of conversations. They listen and respond to others.
They can work with others on concrete, short-term projects. They can recount
experiences and activities and tell something they have learned.

Learners at this level can draw conclusions, make judgments, and ask new questions
by using observation, experience, and imagination. They can ask and answer open-
ended questions. They can participate in exploration and information gathering. They
can experiment purposefully and develop options. They can help develop and use
criteria (e.g., for assessing their own writing); they can describe their thinking and how
it has changed.

Learners at this level can demonstrate respectful, inclusive behavior. They can
contribute to group activities that make their community (inside or outside the
classroom) a better place. They can identify actions they can take to make a difference
in their community.They can consider others' views and respectfully express a different
opinion. They can identify problems and compare a range of problem-solving
strategies. They can not only identify but also explain why something is unfair.They are
capable of identifying when someone needs support and providing that support. They
are capable of building and maintaining relationships.

Learners at this level can identify, describe, and represent different aspects of their
identity and cultural contexts (e.g., family, communities, peer groups) through words
and images. They can describe what is important to them and demonstrate pride in
their identity and cultural contexts.

Learners at this level can manage their time and work independently for longer
periods, even with some distractions in the classroom. They can transition to other
tasks while waiting for help. They can organize their work for easy access.

The BC Ministry of Education K-12 Core Competency documents
(https://curriculum.gov.bc.ca/competencies) and the Canadian Language Benchmarks

(https://www.language.ca/overview-of-clb-and-nclc-competency- levels/) provided a valuable

framework for developing these learner profiles.
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ADULT LITERACY FUNDAMENTAL MATHEMATICS (ALFM)

Goal Statement

Adult Literacy Fundamental Level Mathematics (ALF-M) will give students a strong foundation of
basic skills, concepts, mathematical vocabulary, and problem solving strategies to prepare them
to meet personal, career or further academic goals.

The ALF-M levels are six designated levels that range from pre-numeracy to readiness for the
Intermediate ABE level. Learning Outcomes for all six levels are categorized as CONCEPTS,
OPERATIONS/ APPLICATIONS or SKILLS & STRATEGIES FOR LEARNING. The outcomes in each of
the six ALF-M levels are cumulative and reflect all the skills encompassed by the previous ALF-M
level. In many cases, it is necessary to spiral back to review concepts mastered at previous ALF-
M levels.

Students are expected to develop conceptual understanding as well as skills. They are expected
to apply the learned mathematical concepts and skills to a variety of problem-solving situations.
They are to be encouraged to develop automaticity and estimation skills in order to increase
their confidence and competence in mathematics.
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Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.

Level 1 - Math
Learning Outcome Sub-outcomes/skills Sample Practice Tasks
Students will be able to. .. By achieving this broader outcome, | Students can develop/practice the skills
students will demonstrate that they | needed to achieve this outcome by...
can also...

1. Evaluate 2-digit expressions | * Read and write whole numbers| + Counting by multiples of 2, 5, and 10

Yt el aLu . up to1100 » Show the relationship between
subtract|o_n, WlthOL}t carrying |, Recognize vertical and manipulatives and numbers up to 20
or borrowing /trading horizontal format for adding | , prawing and labeling regular shapes
2. Identify place value to 100 and subtracting (rectangle, square, triangle, circle)

' Cm;nt%g(r)nultlples 0f2,5,10, |, plan and produce a food product
3. Round whole numbers to up to based on a recipe.
the nearest 10, 100, 1000 » Apply or use examples of

keywords

4. Order whole numbers to

100 + Compare whole numbers

» Estimate value of numbers

 Solve for the perimeter of a
rectangle, triangle, and square

5. Represent mathematical
ideas in concrete, p height:
1cmyictorial, and symbolic

forms ¢+ Draw and label the sides of a
regular shape (rectangle,
6. Use mathematical square, triangle)

vocabulary and language to

: k Planning the steps necessary
communicate concepts

for a feast

7. Identify value of Canadian
currency

8. Translate a 1 step addition
or subtraction word problem
into a mathematical
expression

9. Identify regular shapes:
rectangle, square, triangle,
and circle

10. Recognize common base
time units (seconds, minutes,
etc.)
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Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.

Level 2 - Math

Learning Outcome
Students will be able to. ..

Sub-outcomes/skills

By achieving this broader outcome,
students will demonstrate that they
can also. . .

Sample Practice Tasks
Students can develop/practice the skills
needed to achieve this outcome by . . .

1. Evaluate multi-digit
expressions using addition,
subtraction with carrying or
borrowing/trading

2. Identify place value to
1,000,000

3. Round whole numbers up to
1,000,000 place value

4. Read, write and compare
whole numbers to 1,000,000 in
digits and words

5. Represent mathematical ideas
in concrete, pictorial and
symbolic forms

6. Use mathematical vocabulary
and language to communicate
concepts

7. Add and subtract currency up
to $2

8. Translate 1-step addition,
subtraction and multiplication
word problems into a
mathematical expression

9. Convert, add and subtract time
units

10. Convert to and from 12-hour
notation to 24-hour notation

+ Show the relationship between
multiplication and repeated
addition

» Recall multiplication facts up to
12x12

r Write numbers in expanded
notation to 10,000

+ Estimate sums and differences

» Multiply two whole numbers
that are less than or equal to
10

» Multiply one-digit numbers by
10, 100, 1000

+ Use key words: multiplier,
multiple, multiplication,
multiply, product,
double/twice, triple, quadruple,
by, of, carrying, borrowing,
times, expanded notation,
perimeter

¥ Memorize 12 x 12 multiplication
chart

» Write numbers as repeated
additions or multiplication

b Calculate perimeter of a square
and a rectangle

+ Make change up to $1
¢+ Scheduling
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Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.

Level 3 - Math
Learning Outcome Sub-outcomes/skills Sample Practice Tasks
Students will be able to . . . By achieving this broader Students can develop/practice the skills
outcome, students will needed to achieve this outcome by . ..
demonstrate that they can also . . .
1. Evaluate expressions using | * Memorize division and + Check a division question using
multiplication and division multiplication facts multiplication
mmlﬁigwy&? fenrrc:ainder » Recognize the relationship » Check multiplication with division
between X and -/- + Determine a number’s divisibility
2. Divide and multiply whole | » Estimate products and between 2, 3,5 and 9
numl?ers by 10, 100's, and quotients » Solve single and multi-step
1000's. ¢ Solve single and multi-step multiplication and division word
3. Translate multiplication and multiplication and divisjon problems reflecting real life situations
division into mathematical world problems reflecting real| , cajculate unit prices using whole #s
expressions to solve multi- life situations » Find quotient keywords
step word problems reflecting| + Apply multiplication and

¢+ Calculate the lowest price comparing

real life situations division to real life situations euid VNS
unit prices of similar products

4. Demonstrate division by | " APPly or use examples of » Make change up to $100
regrouping keywords

i + Define basic prefixes of metric
5. Use mathematical system

vocabulary and language to

communicate concepts ¢ Calculate area of a square and

rectangle

6. Recognize basic metric » Compare and contrast

units perimeter and area
informally, using a drawing or
a shape
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Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.

Level 4 - Math
Learning Outcome Sub-outcomes/skills Sample Practice Tasks
Students will be able to. .. By achieving this broader outcome, | Students can develop/practice the skills
students will demonstrate that they | needed to achieve this outcome by . . .
canalso. . .
1. Evaluate decimal expressions | + Read and write decimals ¢ Calculate unit price
Umsl'JTt? ?ic(j:ggloonnasr:?gi?/?ggzl » Apply or use examples of » Solve for best buy
P keywords: decimal, decimal » Calculate household expenses
2. Identify place value to 10 place value, per, of, by (make a budget)
000ths » Convert between dollars and
cents

3. Round decimal numbers to a decimal val
given place value + Compare decimal values
¢ Translate word problems into

4. Order decimal numbers mathematical expressions and/

5. Evaluate multi-step decimal or equations
expressions ¢+ Convert metric units without a
conversion chart

» Apply and use metric examples
7. Convert measurements within|  of length, mass, capacity and
the metric system temperature

Calculate perimeter and area of
squares and rectangles

Add and subtract same units
and mixed metric units

6. Solve word problems

-

-
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Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.

Level 5 - Math
Learning Outcome Sub-outcomes/skills Sample Practice Tasks
Students will be able to. .. By achieving this broader outcome, | Students can develop/practice the skills
students will demonstrate that they| needed to achieve this outcome by . . .
can also. . .
1. Use mathematical vocabulary| ¢ Define and use keywords like | ¢ Label parts of a fraction - 2/3
and language to communicate fraction, numerator, (numerator and denominator)
concept of fractions den_omlinatttfar, T_ixed nl;mlbers, » Use an image to show a proper
equivalent fractions, whole ; ;
2. Recognize the relationship 9 ot fraction and mixed number (e.g.
between fractions and decimals numbers, long division, drawing, manipulatives, shapes etc.)
greater than, lesser than, Find the odd ( 1/2. 2/4. 3/6
q q F FIN eo one (e.g. ' ’ '
3. Reduce fractions equals, simplify 8/9) g
] » Express a number as a product . .
4. Convert betwgen improper of prime #'s or composite ¥ Use common fraction function on a
fractions and mixed numbers numbers, recognize prime calculator

numbers, greatest common
factor, simplify
6. Evaluate fraction expressions| , Comparison of fractions and

5. Identify equivalent fractions

using addition, subtraction, long division of whole
multiplication and division numbers

7. Translate a word problem r Group equivalent fractions
into a mathematical equation | , cajculate perimeter and area
and solve of squares and rectangles

r Determine LCD, LCM

+ Simplify and write equivalent
fractions using addition,
subtraction, multiplication
division, common
denominator

r Use critical thinking in real life
math applications
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Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.

Level 6 - Math

Learning Outcome
Students will be able to . . .

Sub-outcomes/skills

By achieving this broader outcome,
students will demonstrate that they
canalso. . .

Sample Practice Tasks
Students can develop/practice the skills
needed to achieve this outcome by . ..

1. Evaluate expressions using
fractions, decimals and
percent

2. Represent proportion as a
statement of equivalence
between two ratios

3. Write the relationship
between two numbers or
quantities as a rate

4. Analyze data tables and
graphs (bar, line, circle)

5. Apply mathematical
concepts and procedures to
tasks of daily living

+ Convert a decimal to a percent,

percent to decimal, a fraction to

a percent, a percentto a
fraction

¢ Recognize percent notation as
a denominator of 100

+ Compare a decimal to a
percent, percent to decimal, a
fraction

» to a percent, a percent to a
fraction

¢+ Explain or show with examples
the different elements of a
graph

v Identify different types of
graphs (bar, line, circle,
pictograph)

+ Estimate percentages

¢ Find a percent of a number

» Explain or use examples of key words:
ratio, rate proportion, percent "of"
commission, tax, discount, simple
interest

¢ Find a number when a percent is
given

¢ Find a percent of a number

+ Determine if proportions are equal,
using two different methods

¢ Solve a proportion for a missing term

» Express the relationship between two
numbers as a percent

» Estimate percentages (mental
shopping), calculate discounts, tips
on service, tax, calculate wage
increase, and budget

» Apply ratio and proportion to solve
problems involving real life situations

¢ Calculate discounts, mark ups,
budgets, payment schedules, wage
increases, sale prices, taxation,
commission and duty

Students need to demonstrate competency in these outcomes before progressing to the next
level. In assessment, it may be determined that some of the outcomes have already been met.
In this case, students will focus on the outcomes which still need to be achieved.
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COMPUTER STUDIES
COMPUTER STUDIES: FUNDAMENTAL LEVEL

Goal Statement

Computers are an important part of education, work and personal life. Computer skills are
introduced at the fundamental level to help students gain the knowledge and confidence to
perform basic computer operations.

Core Skills

Students will be able to demonstrate the following skills:
A. Basic Knowledge of Computers

v List the basic parts of a computer system (system unit, monitor, keyboard, mouse, USB
drive, hard disk drive and printer)

» Demonstrate the ability to properly start and shut down a computer system, including
logging off a public computer

» Demonstrate the ability to start and close a program

» Describe some common uses of computers in society

» Create a folder and demonstrate basic file management skills

» Use a mouse, pointing device or touch pad

» Demonstrate the ability to operate a printer (power on, load paper and print)

B. Keyboarding

» Use correct touch typing techniques and procedures for letters only, not top row numbers
symbols
» Achieve an adjusted typing speed of 10 wpm

C. Word Processing

» Create a new word processing document

» Open and edit an existing document

» Save a document

» Print a document

» Use editing tools, such as a spell checker or thesaurus

D. Electronic Communication

v Internet

» Use favorites/bookmark bar

» Fill in online forms

» Perform a search using a web search engine
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» Use library websites to search for, request, and renew books and other resources
» Be aware of security issues on the internet
» Send and receive email including attachments

E. Options
1. Identify software maintenance issues

» Software updates and patches
» Deleting browser cache and history files
» Backing up important files

2. Internet

» Evaluate the accuracy, relevance, appropriateness, and bias on electronic information
sources, such as Wikipedia, YouTube

v Identify the potential consequences of disclosing personal information on-line

» Access online student record information

3. Social Networking

v Identify and discuss the benefits and dangers of social networking, such as chat rooms,
instant messaging, Twitter, Facebook
» Increase knowledge and real-world technical skills by using social networking technology

4, E-commerce

» Explain advantages and disadvantages of selling and buying on the Internet

v List steps involved in making an on-line purchase (print and save proof of transactions;
archive and print emails)

» Create a checklist of questions to ask before making an on-line purchase (e.g., reliability of
supplier, shipping and handling, delivery times, warranty information, return policy,
Canada customs, privacy policies, business practices record)

v List security indicators for on-line credit cards, PayPal, and other online payment forms

» Investigate online banking options

» Navigate websites to plan a trip: book a flight, hotel and/or a car rental

5. File Management

» Create, name, and organize folders and files
v Identify file types and sizes
» Perform file backups

6. Ergonomics

» Be aware of workspace ergonomics

7. Digital Photography

» Transfer and organize pictures from a digital camera to a computer
» Manipulate and improve basic digital images
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» Build and manage photos on a photo sharing site, such as DropBox or FaceBook
» Send images via Email

8. Communication

+» Use online synchronous communication tools, such as Skype, Google+ Hangouts or ooVoo
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COMPUTER STUDIES: INTERMEDIATE LEVEL - COMPUTER SKILLS

Goal Statement

Computers are a part of daily life in personal, work and educational environments. The goal of
an Intermediate Level computer course is to introduce adult learners to the use of the computer
as a tool so that they become more confident and able to function more efficiently with a
computer.

Core Skills

Students will be able to demonstrate the following learning outcomes:
A. Keyboarding

» use correct touch typing techniques and procedures
» achieve an adjusted typing speed of 20 wpm

B. Introduction to Computers

» give examples of the history of computers and range of applications in society
» describe commonly used computer terminology and acronyms

» describe the differences between hardware and software

» assess and modify workspace ergonomics

C. Operating System

» demonstrate use of basic operating system maintenance and management functions (e.qg.,
task manager, start up applications, add/remove applications, system and driver updates)

» demonstrate the ability to correctly name, and locate, and identify files and folders

» demonstrate the ability to perform basic file and folder operations (e.g., copy, move,
delete, restore and rename)

D. Word Processing

» create a new word processing document and save it to a specified location

» use templates to create documents

v retrieve a document from a specified location

» print a document using advanced options

» use tools, such as spelling and grammar, thesaurus, and search

» modify text using basic operational tools (e.g., copy, cut, paste)

» forma